	LEADERSHIP - The governance process through which individuals and groups influence the behavior of others so that they work collaboratively to achieve common goals and promote organizational effectiveness.

	Leadership Standard 1:   The principal and school administrators provide leadership that reinforces a commitment to high expectations for student achievement while promoting the school as a true community of learning. 

	L 1.1  School Leadership Understanding of Curriculum, Assessment, and Instruction

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	The principal and/or school administrators’ exhibit no knowledge of curriculum, assessment, and instruction, greatly diminishing the role of lead learners in the school.
	The principal and school administrators exhibit limited knowledge of curriculum, assessment, and instruction, diminishing the full power of the role of lead learners. Frequently, they allow other management issues to serve as barriers to their role as instructional leaders.


	The principal and school administrators exhibit a basic or general understanding of curriculum, assessment, and instruction and utilize a data-driven decision making process to guide development and implementation of school improvement goals. They may be inconsistent in using their knowledge to make decisions throughout the year, diminishing the role of lead learners and ensuring effective follow-through.
	The principal and school administrators exhibit a deep understanding of curriculum, assessment, and instruction, which fosters focused, professional learning. As a result of the role of lead learner and the high level of consistency in their use of their knowledge, teachers are involved in data analysis, reviewing student work, and making decisions about instructional practices. 





	L 1.2  School Leadership Demonstrates the Role of Lead Learners

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	The principal and other school administrators focus primarily on management issues and do not emphasize student achievement and the process for achieving high expectations.


	The principal and other school administrators focus primarily on management issues, but they also emphasize key aspects of student achievement. They need to give greater emphasis to the role of the lead learners in the school community and to creating a greater sense of urgency among staff in addressing student achievement issues and targets.


	The principal and other school administrators balance management and instructional priorities. They serve as lead learners to some extent, helping staff to identify and address student achievement issues in a timely manner. However, greater emphasis should be given to removing barriers that impede the learning of individual students and groups of learners.


	The principal and other school administrators effectively and consistently demonstrate the role of lead learners within the learning community as a priority in their professional lives. As a result of their leadership, staff, parents, and community members are in partnership to ensure the achievement of all learners and to eliminate in a timely manner barriers to the achievement of individual students and groups of learners.





	L 1.3  Impact of School Leadership as Lead Learners

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	There is limited evidence of administrative leadership contributing to the creation of a community of learning within the school.


	There is some evidence of administrative leadership contributing to the creation of a community of learning within the school, but many members of the community do not participate in achieving the school’s vision, mission, priorities, or long-range goals.


	There is consistent evidence of administrative leadership contributing to the creation of a community of learning within the school. Generally, there is consensus concerning the school’s vision, mission, priorities, and long-range goals. More emphasis upon the role of lead learners should enhance the attainment of achievement targets and the removal of barriers to learning.


	There is a high level of evidence of the impact of administrators as lead learners within the learning community, including active membership on study teams, protecting instructional time, and promoting adult learning. As a result of this visible and sustained instructional leadership, the school successfully and continuously achieves its mission, priorities, and long-range goals. Both symbolically and literally, the principal and administrators inspire the staff, keep the school focused on student learning, and promote sustained and continuous improvement.





	L 1.4  School Leadership Coaches, Supervises, and Monitors Curriculum, Assessment, and Instruction

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	The principal and/or school administrators are not involved in the alignment and implementation of curriculum and assessment nor do they coach teachers or supervise instruction.
	The principal and/or school administrators demonstrate limited understanding and involvement in the alignment and implementation of curriculum and assessment.  Supervision is limited to required observations for evaluation.  There is little evidence that coaching is provided that addresses specific instructional needs.
	The principal and/or school administrators understand how to analyze and utilize data to make instructional decisions, but are inconsistent in monitoring the implementation of curriculum and assessment.  Attempts to coach teachers in effective instructional practices are evident.  
	All school administrators understand and are actively involved in the analysis and utilization of data to drive the instructional decisions for alignment and implementation of curriculum and assessment.  As lead learners, they routinely provide coaching and supervision for curriculum, assessment, and instruction.  Monitoring of instruction and assessment occur regularly.

	ELEMENTS 

Operational Descriptors for This Standard   
a) Governance - The organizational structure, learning environment, and academic achievement of all learners function as the central focus of school planning and management. A consistent and sustained commitment to engaging the input and involvement of representative stakeholders among student, family, and community groups characterizes a key element of effective school governance. Seven key elements frequently comprise the focus of school governance: policies and practices, leadership, teacher qualifications, system support, decision-making/problem -solving, allocation of resources, and facilitating the change process.

b) Lead learner - Principals and administrators assume the role of active and sustained participants in the community of learning, inspiring both student and adult learning to achieve school priorities, long-range goals, and achievement targets.
c) Community of learning - The school administrators, teachers, students, parents, and community members are committed to active and sustained learning and personal growth, including collaborative inquiry and investigation into ways to enhance student achievement and reduce or eliminate barriers to the learning process. The principal and school administrators are flexible, lead challenging innovation, engage the faculty in professional learning that will impact student achievement and select target improvement areas based on the analysis of data.  
d)  Symbolic leadership - The principal and school administrators exhibit a passion for learning, consistently adhere to professional and ethical behavior, provide significant influence, are a consistent source of inspiration to the school faculty and staff, and always strive to be better for the purpose of improved student achievement.
e) Focus and expectations - The principal and school administrators clearly set high expectations for both students and staff, create a healthy sense of urgency, keep the school focused on student learning and seek ways to ensure sustained school improvement efforts.  
f) Curriculum, assessment, and instruction - The principal and school administrators understand and are directly involved in the alignment and implementation of curriculum and assessment, analysis and utilization of data, monitoring of instruction, supervision and coaching, and assessment practices to improve instruction.  


	Leadership – Standard 1

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments:       



	Leadership Standard 2:  The principal and school administrators facilitate the development, implementation, and maintenance of a supportive learning environment for teachers and students through strong management and organizational skills.   

	L 2.1  Development and Implementation of Policies, Practices, and Procedures

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	The principal and school administrators have not facilitated the development of plans and policies to ensure the development, implementation, and maintenance of a supportive learning environment for teachers and students.
	The principal and school administrators are in the process of developing plans and policies, or plans exist in isolation, resulting in little staff buy-in or student understanding of their roles and responsibilities. As a result, there is minimal evidence of a supportive learning environment for teachers and students.
	The principal and school administrators facilitate the development and implementation of policies, practices, and procedures.  As a result, a majority of staff demonstrate professional behaviors and students assume some responsibility for self-management, but greater emphasis might be given to supporting student self-discipline and related pyramids of intervention.


	The principal and school administrators facilitate the development and sustained implementation of consistent policies, practices, and procedures that ensure a safe, orderly, and inviting learning environment, including plans that reinforce students’ self-discipline and responsibility (e.g., Behavioral Pyramids of Intervention), clear and well articulated procedures, and oversight of the implementation of those procedures.


	L 2.2  Availability and Distribution of Instructional Resources

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	The principal and school administrators do not direct or align resources with learning and organizational goals. Human resources (i.e., staff),   print, non-print, and technology resources are either: unavailable, out of date, or poorly assigned. Individual staff choices often guide this process.
	The principal and school administrators show some evidence of directing and aligning resources with learning and organizational goals, but there are instances in many grade levels and subject areas where staff and other resources should be more up to date, available and effectively assigned.
	The principal and school administrators show generally consistent evidence of aligning resources with learning and organizational goals, but in a few instances resources are unavailable, out of date, or could be more effectively assigned.
	The principal and school administrators maximize the availability and distribution of instructional resources focused on school learning goals, including quality human resources, print, non-print, and technology resources, as well as alignment of financial resources to support learning and organizational goals. 

	L 2.3  Visibility of School Leaders

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	At all grade levels and subject areas, there is major evidence of inconsistency among school leaders (principal, administrators, teacher leaders) in management and organizational practices. There is frequent evidence of a lack of consistent visibility among school leadership.
	At some grade levels and subject areas, there is evidence of inconsistency among school leaders (principal, administrators, teacher leaders) in management and organizational practices. There is some evidence of a lack of visibility among school leadership within certain aspects of school operations.


	In a majority of grade levels and subject areas, there is evidence of consistency and professionalism in management and organizational practices among school leaders, producing a supportive learning environment for a majority of teachers and students. School leaders are visible in a majority of school settings and contexts.
	As a result of the sustained commitment to excellence reflected in the management and organizational practices of school leaders, a supportive learning environment exists for all teachers and students. School leaders are consistently visible to staff, students, and parents, including participation in grade level and subject area meetings. 


	ELEMENTS 

Operational Descriptors for This Standard

a) Supportive learning environment - As a result of management, organizational, and instructional practices, all learners achieve targeted goals within the context of a safe, orderly, and inviting school environment and organizational culture.
b) Organizational culture - The principal, school administrators, and staff foster shared beliefs and a sense of community and cooperation (cohesion), promote a positive climate, develop shared understanding of purpose and develop a shared vision that drives the work of the school.  
c) Student discipline - The principal and school administrators coordinate the consistent implementation of a well-designed, clearly delineated, school-wide discipline plan; provide opportunities for students to learn organizational skills and personal responsibility; and protect teachers from discipline issues that would detract from instructional time.  

d) Instructional resources - The principal and school administrators use quality human and material resources efficiently for instruction, and develop schedules to maximize and protect instructional time.  There are virtually no unnecessary interruptions during instructional time and the principal constantly seeks ways of increasing time for learning.  

e) Management - The principal and school administrators establish a set of standard operating procedures, use an organized approach to managing the school, are aware of situations within the school, and are able to anticipate and prevent some problems and makes changes in managerial style based on situational variables.  

f) Visibility - The principal and school administrators have quality contacts and interactions with staff and students, are active in the community, and are visible at most school events.  


	Leadership – Standard 2

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments:       



	Leadership Standard 3:  School governance and leadership are distributed and school improvement is viewed as a collective responsibility.

	L 3.1  Distributed Leadership and Governance

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	No evidence of distributed leadership is present, with no opportunities present for staff to engage in shared decision-making, problem-solving, or organizational leadership. 
	Limited evidence of distributed leadership is present, with administrators engaged in symbolic distributed leadership. Staff members perceive that their input is not valued or necessary.
	Some aspects of school operations reflect distributed leadership, with initial structures (e.g., regular meetings, agendas, surveys) in place to allow for shared decision-making and problem-solving. However, more extensive use of shared or distributed leadership can empower staff further and greatly enhance potential gains in achievement of school performance targets.
	Leadership within all parts of the school is distributed. The principal and administrators collaborate with all staff members and other stakeholders to elicit input and provide opportunities for shared decision-making and problem-solving to ensure accountability for collaborative achievement of student and organizational targets.



	L 3.2  Development and Use of Staff Leadership Skills

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	No opportunities exist to reinforce staff members’ development of their leadership skills and competencies.
	Limited evidence of opportunities for staff members to develop their leadership skills and competencies is present, with professional development sessions either superficial or incomplete in their follow-up.
	Professional development opportunities for some staff to develop and use their leadership competencies are available, including some mentoring and training sessions. However, more staff members should be encouraged to take advantage of these resources.
	Extensive opportunities exist to reinforce the development and use of staff members’ leadership skills, including mentoring and professional development programs to support instructional leadership.




	L 3.3  Use of Central Office, Regional, and State Resources

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	There is little if any evidence of the school’s using central office and regional and state human, material, and financial resources (e.g., Georgia State Department of Education, RESA, ETTC, GLRS) to support the implementation and achievement of the school improvement plan and related achievement targets.

 
	There is some evidence of the school’s using central office and regional and state human, material, and financial resources (e.g., Georgia State Department of Education, RESA, ETTC, GLRS) to support the implementation and achievement of some aspects of the school improvement plan and related achievement targets. However, a more comprehensive and strategic approach to using these human resources is advisable.


	There is extensive evidence of the school’s using central office and regional and state human, material, and financial resources (e.g., Georgia State Department of Education, RESA, ETTC, GLRS) to support components of the implementation and achievement of the school improvement plan and related achievement targets. However, a more comprehensive and strategic approach to using these resources in all facets of school operations would enhance the achievement of long- and short-range goals. 
	There is extensive evidence of the school’s using central office and regional and state human, material, and financial resources (e.g., Georgia State Department of Education, RESA, ETTC, GLRS) to support all components of the implementation and achievement of the school improvement plan and related achievement targets. The school’s consistently comprehensive and strategic approach to using these resources in all facets of school operations greatly enhances the achievement of long- and short-range goals. 


	
ELEMENTS 

Operational Descriptors for This Standard

a) Governance - The organizational structure, learning environment, and academic achievement of all learners function as the central focus of school planning and management. A consistent and sustained commitment to engaging the input and involvement of representative stakeholders among student, family, and community groups characterizes a key element of effective school governance. Seven key elements frequently comprise the focus of school governance: policies and practices, leadership, teacher qualifications, system support, decision-making/problem -solving, allocation of resources, and facilitating the change process.
b) Problem-solving - When barriers and obstacles impede the academic achievement or organizational productivity within a school site, collaborative teams engage in a purposeful and structured approach to collaborative problem-solving, generally involving the following steps: (1) identifying the problem; (2) framing the problem as a statement or research questions;(3) collecting and analyzing data and presenting the data to staff and other stakeholders, delineating potential sources and causes at the root(s) of the identified problem(s); (4) using insights and conclusions from this data to generate potential solutions to the articulated problem(s); (5) building consensus about appropriate final problem solutions, (6) generating a viable action plan to address the problem; and (7) monitoring and evaluating the effectiveness and impact of the problem based upon sustained data analysis and presentation.

c) Decision-making - As representative stakeholder groups meet to determine appropriate programs and processes as well as to analyze the causes of academic and organizational problems and related solutions, they use a cohesive and sustained process to arrive at consensus-driven decisions. Generally, this process involves the following stages: (1) Identify the reasons and generate a rationale for the proposed decision(s) being investigated; (2) delineate the range of the decisions to be discussed, including initial discussion of the importance and timeliness of the decision(s) being investigated; (3) frame the decision in consensus-based language; (4) engage in scenarios and projection discussions of the potential impact and effects of various decision outcomes; (5) determine an action plan, including monitoring strategies; (6) implement the decision(s) based upon the final consensus-driven timeline and action plan; (7) monitor the ongoing impact and value added of the decision(s); and (8) integrate this decision-making process into the school improvement planning process, with continuing modification of decisions being implemented.

d) Distributed leadership - The principal guides the process of decision-making and problem-solving in such a way that all staff members have opportunities to provide input and to assume leadership positions, where appropriate.

e) Experiences created - The school organizational structure is designed to create and sustain experiences for teachers to serve as instructional leaders within the school. 

f) Instructional leadership development - Teacher leaders participate in instructional leadership development experiences and serve in a variety of instructional leadership roles. 

g) Team approach - In order to build a cohesive team, the principal and school administrators consistently subscribe to shared decision-making and value collaboration and ideas of others.  

	Leadership – Standard 3

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments:       






	Leadership Standard 4:  The school leadership team effectively demonstrates the principles and practices of distributed leadership as part of the process of shared governance.

	L 4.1  School Leadership Team Operational and Representative

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	There is no evidence of a school leadership team or if one exists, it is composed primarily of administrators and/or a limited number of instructional staff and meets primarily to solve management issues. 

	Although a school leadership team does exist, it does not reflect the representation of the school staff and tends to address a limited number of management issues rather than key instructional and staff and student achievement issues.


	A school leadership team is operational and consists of representation of the school staff. The team needs to expand its emphasis upon collaborative decision-making and problem-solving to enhance staff and student achievement, therefore resulting in decreased problems associated with organizational performance. 
	The school leadership team is fully operational and representative of the school community. It meets regularly to solve problems and make decisions, demonstrating consistent ability to produce results related to overcoming barriers to the implementation of the GPS and School Keys and maximizing staff and student achievement and overall organizational productivity. 

	L 4.2  Protocols for School Leadership Team Operation

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	If a school leadership team does exist, it does not reflect a clear protocol for conducting business or making decisions and solving problems in a collaborative manner.
	The School Leadership Team tends to be centrally controlled and directed, with minimal evidence of collaborative decision-making and problem-solving.
	The school leadership team has articulated a direction and protocols for shared decision-making and problem-solving related to student needs, staff productivity issues, and organizational performance. Operationally, it would benefit from more evidence of these processes being implemented and sustained.
	The school leadership team has developed and consistently uses a protocol for handling business, making decisions, and solving problems effectively and collaboratively related to all facets of student needs, staff productivity, and organizational performance.


	L 4.3  School Leadership Team Data-Driven

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	If a school leadership team does exist, there is little if any evidence of its using data to guide and inform its decision-making and problem-solving processes as contained within the School Improvement Plan.
	The school leadership team does gather data, but it tends to be summative, focused on state or standardized evaluations (e.g., CRCT, EOCT, and GHSGT), and does not reflect attention to data analysis related to the School Improvement Plan or other sources.
	The school leadership team gathers and analyzes data to ensure the implementation of the School Improvement Plan. Greater emphasis should be given to the use of diagnostic, process (i.e., organizational actions and processes related to the implementation and impact of the GPS), and formative assessment data in addition to summative data.


	The school leadership team is highly data-driven, acquiring, analyzing, and displaying useful and current data and data patterns to discern student achievement and organizational productivity issues that need to be addressed. This process ensures that the School Improvement Plan is fully operational and reinforces a sustained process of continuous improvement.




	ELEMENTS

Operational Descriptors for This Standard

a) School leadership team - A representative group of teachers and administrators facilitated by the principal and focused upon instructional goals and issues, working collaboratively and consistently to contribute to the development, revision, and implementation of the School Improvement Plan. They also monitor the implementation of the plan and analyze its impact upon student achievement. Team members consistently use a consensus-driven protocol to maximize decision-making and problem-solving designed to enhance student performance, staff effectiveness, and organizational productivity.

b) Governance - The organizational structure, learning environment, and academic achievement of all learners function as the central focus of school planning and management. A consistent and sustained commitment to engaging the input and involvement of representative stakeholders among student, family, and community groups characterizes a key element of effective school governance. Seven key elements frequently comprise the focus of school governance: policies and practices, leadership, teacher qualifications, system support, decision-making/problem -solving, allocation of resources, and facilitating the change process.
c) Problem-solving - When barriers and obstacles impede the academic achievement or organizational productivity within a school site, collaborative teams engage in a purposeful and structured approach to collaborative problem-solving, generally involving the following steps: (1) identifying the problem; (2) framing the problem as a statement or research questions; (3) collecting and analyzing data and presenting the data to staff and other stakeholders, delineating potential sources and causes at the root(s) of the identified problem(s); (4) using insights and conclusions from this data to generate potential solutions to the articulated problem(s); (5) building consensus about appropriate final problem solutions; (6) generating a viable action plan to address the problem; and (7) monitoring and evaluating the effectiveness and impact of the problem based upon sustained data analysis and presentation.

d) Decision-making - As representative stakeholder groups meet to determine appropriate programs and processes as well as to analyze the causes of academic and organizational problems and related solutions, they use a cohesive and sustained process to arrive at consensus-driven decisions. Generally, this process involves the following stages: (1) Identify the reasons and generate a rationale for the proposed decision(s) being investigated; (2) delineate the range of the decisions to be discussed, including initial discussion of the importance and timeliness of the decision(s) being investigated; (3) frame the decision in consensus-based language; (4) engage in scenarios and projection discussions of the potential impact and effects of various decision outcomes; (5) determine an action plan, including monitoring strategies; (6) implement the decision(s) based upon the final consensus-driven timeline and action plan; (7) monitor the ongoing impact and value added of the decision(s); and (8) integrate this decision-making process into the school improvement planning process, with continuing modification of decisions being implemented.



	Leadership – Standard 4

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
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  Interview(s)                       FORMCHECKBOX 
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