	INSTRUCTION - Designing and implementing teaching - learning - assessment tasks and activities to ensure that all students achieve proficiency relative to the Georgia Performance Standards (GPS).

	Instruction Standard 1:  Instructional design and implementation are clearly and consistently aligned with GPS and district expectations for learning.

	I 1.1  Shared Framework for Instruction

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Teaching is not driven by an organizing framework for instruction. 


	Some teaching is informed by an organizing framework for instruction, but there is evidence of inconsistency in using the framework to plan and deliver instruction. 


	Most teaching is informed by a consensus-driven organizing framework for instruction and student work with the intent of systematically aligning standards, instruction, and assessment.
	All teaching and learning activities are informed by a shared framework for instruction and reflect a shared understanding of what students should know, be able to do, and understand.

	I 1.2  Consensus-Driven Framework for Instruction

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	No evidence of collaborative planning is present, resulting in a lack of instructional consistency with GPS within and across classrooms.
	The collaborative planning related to state and district standards that do occur is weakened by a lack of a consensus-driven framework for instruction.
	The collaborative planning that does occur is linked to standards and student learning needs and is sometimes aligned with a consensus-driven framework. 
	Teachers plan together using a consensus-driven framework in designing, monitoring, and revising instruction to ensure that students are progressing toward meeting the standards.




	I 1.3  Learning Goals Aligned with GPS

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Teaching is often driven by the textbook or is activities-based and unaligned with GPS. Students seldom understand the learning goals for which they are responsible.
	Teaching is sometimes driven by the textbook or by activities, but there is some evidence of alignment with GPS. Students are frequently unclear about the learning goals for which they are responsible.
	Learning goals are generally aligned with GPS, with teaching activities designed to help students achieve proficiency of GPS, but some activities-based lessons are still evident. As a result, some students can explain the learning goals for which they are responsible and how their work reflects standards.
	Learning goals are always aligned with GPS and communicated by the instructor, with all teaching - learning - assessment tasks designed to ensure student mastery of GPS. A majority of students know the learning goals for which they are responsible and are able to self-evaluate and contribute to peer review conferences based on the required learning goals and curriculum standards.



	ELEMENTS 

Operational Descriptors for This Standard

a) Instructional framework - An organizing framework that aligns curriculum, assessment, and instruction is utilized to plan quality teaching and learning. 

b) Collaborative planning for instruction - Teachers meet collaboratively to develop lessons and units and monitor effectiveness. 
c) Student work - Student work reflects students’ achievement of GPS and related learning goals, including students’ demonstration of their ability to explain the purpose of what they are doing and why they are doing it. 

d) Data-driven instruction - Teachers revise the teaching - learning - assessment process based upon data they acquire from diagnostic and formative assessment. In this approach, teaching and assessment are linked and are always aligned with GPS and the monitoring of student achievement of these standards. Teachers modify and adjust teaching and learning based upon their analysis of student achievement data.



	Instruction – Standard 1

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments: 




	Instruction Standard 2:  Research-based instruction is standard practice.  

	I 2.1  Research-Based Learning Strategies and Processes

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Learning environments and classroom instruction lack evidence of research-based practices.
	Some learning environments and classroom instruction reflect research-based practices, but a majority is teacher-centered, whole-group instruction, and worksheet- and textbook-driven.
	Many learning environments and classroom instruction reflect some aspects of research-based practices, but additional work in this area would enhance student achievement results.
	All learning environments and classroom instruction consistently demonstrate research-based learning strategies and processes, ensuring the achievement of all learners.



	I 2.2  Higher-Order Thinking Skills, Processes, and Habits

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Teachers do not emphasize and encourage students to use higher-order thinking skills and processes.
	Some teachers emphasize and encourage students to use higher-order thinking skills and processes, but a majority would benefit from greater emphasis upon such strategies as higher-order questions, seminar strategies, and use of authentic projects and student investigations.
	A majority of teachers use some strategies and processes to elicit students’ higher-order thinking skills and processes, but consideration should be given to eliminating variations in use of these techniques or using them with only a select group of students.
	All teachers emphasize and encourage all learners to use higher-order thinking skills (e.g., compare, contrast, classify); processes (e.g., problem-solving, decision-making); and mental habits of the mind (e.g., critical thinking, creative thinking, and self-regulation).


	I 2.3  Differentiated Instruction

	
 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	No evidence of differentiated instruction is apparent. Generally, all students are taught the same way. 
	Evidence of differentiation is sporadic, with a few teachers modifying content, process, product, and learning environment to accommodate students’ needs and strengths, but a majority of instruction tends to be teacher-centered and whole-group in approach.


	Many but not all teachers make some use of differentiated instruction, including modification of content, process, product, and learning environment to address readiness levels, interests, and learning styles. More work in differentiating instruction, assessment, and learning tasks would benefit student motivation and overall achievement.


	All teachers make appropriate use of differentiation, including adjusting content, process, product, and learning environment based upon diagnosis of students’ readiness levels, learning styles, and interests and personal goals. 



	I 2.4  Student Work Products

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Student work does not reflect student achievement of GPS and related learning goals. Instead, work tends to be grade-driven and generally unrelated to standards.
	Student work sporadically reflects students’ achievement of GPS, although some work tends to emphasize grade-driven practices. A majority of work tends to be text or worksheet-driven with little demonstration of students’ higher-order reasoning skills and processes.
	Many student work products reflect students’ achievement of GPS as well as some evidence of higher-order thinking skills and processes. More emphasis upon thinking skills, processes, and habits of mind would enhance student engagement. 
	Student work consistently reflects students’ achievement of GPS and related learning goals, including demonstration of understanding (e.g., explanation, interpretation, application, self-knowledge) and an ability to apply knowledge and skills with a level of independent application and conceptual understanding). 


	I 2.5  Flexible Grouping of Students

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	All students are tracked according to strict ability-level groupings which are not flexible or changing, or no grouping practices are used at all.
	Some students benefit from flexible grouping, but a majority is assigned to rigid, non-flexible ability-level groupings that have high expectations for some and lower expectations for others. At times, grouping seems to lack purpose or goal orientation, resulting in an activity rather than a learning opportunity.
	Many students experience a form of flexible grouping, but greater emphasis upon diagnosis and formative assessment would enhance the impact of these grouping practices. The more teachers use grouping to enhance achievement, the greater the overall gains and achievement of individual students.


	All students benefit from instructors’ use of flexible grouping practices based upon effective and ongoing diagnosis and formative assessment. Groups are formed and then dissolved in a flexible and proactive manner based upon students’ changing readiness levels, interests, and learning styles in relationship to GPS and other learning goals.



	I 2.6  Timely, Systematic, Data-Driven Interventions

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	There is no evidence of early identification of students who may require additional support resources and interventions to address learning needs and strengths.
	Some students are identified as requiring extra assistance, support, or coaching, but there is little if any evidence of a school-wide commitment to required, timely, systematic, and data-driven programs and interventions to address the unique needs of all learners.


	Some students benefit from interventions that address their learning weaknesses, but greater emphasis should be given to making such interventions required, data-driven, and systematic for learners requiring extra support and coaching as well as enhancement and acceleration.


	All students benefit from required and timely as well as systematic and data-driven interventions that address learning weaknesses and support them to accelerate learning where appropriate.


	I 2.7  Use of Technology

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Technology is either absent or only used mechanically to reinforce students’ acquisition of basic skills. There is little evidence of student and teacher collaboration to use technology to enhance standards mastery or higher-order reasoning. No evidence of differentiation related to the use of technology is present, including assistive technology.
	Technology is present to a limited extent, but it is either used in a small number of classes or as a tool for tutorials and drill. There is only isolated evidence of its use in the areas of promoting students’ higher-order thinking and in differentiating instruction. No action plan is present to move toward whole-school use of technology to enhance the teaching - learning process, e.g., simulations, search engines, assistive technology.


	Technology use is relatively expansive throughout the school, with much emphasis given to its use in supporting students’ achievement of standards, including tutorials and remediation. There is general evidence of teachers’ exploring the use of technology to reinforce higher-order reasoning and differentiation, but the school would benefit from additional resources, professional development, and curriculum integration related to technology. More emphasis should also be given to students’ direct use and application of technology within their ongoing learning process.


	All teachers and students work collaboratively to use technology to reinforce achievement of standards mastery; to support students’ conceptual understanding and independent application of core content; and to differentiate the teaching - learning process to accommodate students’ readiness needs, interests, and learning profiles. There is clear and comprehensive evidence of technology being integrated into the curriculum design, development, implementation, and evaluation process. A majority of students demonstrate true ownership of technology as a set of tools and resources to complement their learning process and to reinforce their ability to investigate information and analyze it.

	ELEMENTS 

Operational Descriptors for This Standard

a) Research-based – Teaching - learning - assessment strategies and practices proven by educational research to make a statistically-significant difference in overall and disaggregated student achievement results. Such strategies can include compare/contrast, summarizing and note-taking, providing feedback that is criterion based, using cueing tools, higher-order questioning, and advance organizers.

b) Differentiated instruction - Differentiated instruction is provided to support students according to their instructional needs, including modification of content, process, product, and learning environment based upon students’ readiness levels, learning styles, and interests as well as background knowledge.
c) Higher order thinking skills - Higher order thinking skills are emphasized for students, including such discrete, observable skills as comparison, classification, analysis of perspectives, and induction. 
d) Higher order thinking processes - Higher order thinking processes are reinforced for all students, including such processes as investigation, problem solving, decision making, and systems analysis.
e) Habits of mind - Teachers reinforce students’ life-long dispositions to become effective learners, including their ability to use critical thinking, creative thinking, self-regulation and metacognition.
f) Relevance and authenticity - Whenever possible, instructors attempt to reinforce students’ understanding of the purpose of what they are learning and its connection to the world beyond the classroom.
g) Sequence of the instructional period - Learning is supported by predictable, logical presentation of content and ideas in a conducive environment with a variety of instructional delivery modes including technology. Students begin by activating prior learning, including experience-based activities, followed by spiraling and scaffolded tasks that move them toward conceptual understanding and independent use of what they are learning.  

h) Instructional grouping practices - The school and/or instructor encourages flexible grouping and sub-grouping of students based upon ongoing diagnosis and formative assessment related to readiness levels, interests, and learning style preferences. This flexible grouping approach is fluid and constantly changing, allowing for student movement within and across groups based upon GPS and related learning goals.

i) Additional instructional assistance - Students receive additional assistance from a variety of sources to master GPS and address their individual learning needs and strengths (e.g., Pyramids of Intervention). 
j) Technology-based instruction - Teachers design developmentally appropriate learning opportunities that apply technology-enhanced instructional strategies and processes to support the diverse strengths and needs of all learners. (ISTE NETS)


	Instruction – Standard 2

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments:       



	Instruction Standard 3:  High expectations for all learners are consistently evident, with students playing an active role in setting personal learning goals and monitoring their own progress based upon clear evaluation criteria. 

	I 3.1  High and Clear Expectations

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	High and clear expectations for achievement are not evident, with a majority of students engaged in factual-recall learning that is textbook and worksheet driven.
	High and clear expectations for achievement are apparent in selected classrooms, but not the entire schools. Although some students are held to high expectations, a majority are engaged in factual-recall learning that is textbook and worksheet driven.
	High and clear expectations are established by a majority of students working with teachers to ensure achievement of GPS. Some but not all work is authentic and requires higher-order reasoning, but additional emphasis in this area would benefit overall and disaggregated student achievement results.


	High and clear expectations are established by all students and all teachers working in partnership. All students are engaged in work that is authentic and standards-driven and requires higher-order reasoning and independent application of GPS.

	I 3.2  Clear, Challenging, Aligned Learning Goals

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Learning goals are not established by students and teachers working collaboratively. 
	Teachers identify learning goals, but students do not share in the responsibility for goal setting.
	Most teachers and students establish and identify clear, challenging learning goals for students that are aligned to GPS, but additional emphasis upon conceptual understanding and independent application would be useful.  


	All teachers and students work collaboratively on a regular basis to establish and achieve clear, challenging learning goals aligned to GPS and designed to ensure conceptual understanding and eventual independent application.


	I 3.3  Students’ Personal Efficacy and Responsibility

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	A majority of students appear to lack a sense of efficacy, assuming that the responsibility for monitoring learning is in the hands of the instructor.
	Some students appear to demonstrate a sense of personal efficacy and responsibility, but the majority appears to depend upon the instructor to evaluate their progress and set evaluation criteria.
	Most students demonstrate some degree of personal efficacy and responsibility, engaging somewhat actively in self-evaluation and self-monitoring. Some but not all students are engaged in identifying and in applying evaluation criteria in collaboration with the instructor (e.g., benchmark work and anchor papers, rubrics, scoring guides, checklists).


	All students demonstrate varying degrees of personal efficacy and responsibility, consistently working with instructors to identify and apply evaluation criteria and monitor their achievement of those criteria via such tools as benchmark work and anchor papers, rubrics, scoring guides, and evaluation checklists.

	ELEMENTS 

Operational Descriptors for This Standard

a) High expectations - All students are held to high expectations based upon GPS and related learning goals and are required to assume active responsibility for their own learning process. 
b) Appropriate instructional support to achieve high expectations - All teachers provide students appropriate and ongoing support and coaching to ensure their achievement of GPS and personal learning goals. They also receive support and coaching to self-regulate, self-evaluate, and self-monitor.

c) Efficacy (i.e. a “can-do” attitude) - Students develop a sense of personal responsibility and demonstrate belief in their ability to succeed, including assumption of responsibility for the consequences of their own actions. Responsibility is gradually released to students for their work; goal setting, record keeping monitoring, sharing, exhibiting, and evaluating.  

d) Student work products used to self-monitor and self-evaluate - Students use anchor papers and benchmark tasks to internalize rubric or related scoring criteria related to GPS. In turn, they apply their understanding of rubric elements to self-evaluate and modify their papers and other performance tasks. Over the course of time, students use rubric criteria spontaneously and automatically. They also work collaboratively with the instructor to generate rubrics and other scoring guides to evaluate their work and that of peers.



	Instruction - Standard 3

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments:       




