High Impact Practice Implementation Rubric:  Standards-Based Classrooms
	Standards-Based Classrooms

	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	1.  The Georgia Performance Standards are utilized as the curriculum in the school (based on the phase-in plan), and there is a shared understanding of the standards.
	Teaching is often driven solely by the textbook (or other resources) or is performance activities-based but unaligned with the GPS. 
	Curriculum documents are developed to support implementation of the GPS, using textbooks as a resource.
	Teachers work together to build consensus on what students are expected to know, understand, and be able to do and plan instruction based on the GPS.
	Teachers utilize the GPS to collaboratively plan for instruction and assessment.

Teachers and students articulate a common understanding of what they are expected to know, understand, and be able to do based on the Georgia Performance Standards.

	2.  Standards are accessible to all students.
	Teachers do not explain the purpose of the lesson or articulate the expectations for student work.  Visual cues and other strategies to make the standards accessible are not evident.
	Teachers use a variety of strategies to make the standards accessible to students such as paraphrasing, repetition, visual cues, essential questions, etc.  Teachers do not explicitly state the standard(s) being addressed during a lesson.
	Teachers use the language of the standards during instruction as well as when they provide feedback to students.

Teachers provide students with models and provide specific examples of how the work meets standards.

Students explain the standards in their own words.

Students can articulate the standards and elements they are currently working on and show evidence of the standards in their work.
	Teachers expect students to use the language of the standards to describe their work.  

Students use the language of the standards to support their work and their answers.

Students use the language of the standards when they provide feedback to other students.

	3.  Teachers sequence the lesson or their instruction in a logical, predictable manner referencing standards throughout. 
	There is not an agreed upon school-wide instructional framework or sequence for instruction.
	Teachers implement a common instructional framework or sequence of lessons.  (e.g., opening, work session, closing)
	Teachers implement a sequence of instruction or instructional framework that provides opportunities for students to receive explicit instruction connected to the standards, apply learning independently and collaboratively, share and explain their work as it relates to the standards, and receive feedback based on the standards.
	Teachers expect students to explain the standards and/or elements they are applying during the sequence of instruction or instructional framework.

Students can explain the sequence of instruction and how they apply the standards and elements to the resulting work.


 This rubric for standards-based classrooms is an implementation rubric and each column builds on the previous column.  When a school is fully operational, they will continue to implement criteria addressed in the emergent and operational columns of the rubric.  Implementation of standards-based classrooms is a process.  Each stage on the rubric is a part of the process of growth and progress over time and should be celebrated.
	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	4.  A variety of delivery modes are incorporated into instruction to ensure that all students have access to and meet standards.
	Teachers use lecture as the predominant mode of instruction assuming the responsibility of “imparting” knowledge and “covering” the curriculum.
	Teachers use a variety of delivery modes including modeling, demonstration, small-group instruction, whole group instruction, one-on-one instruction, etc. but still assume the responsibility of “imparting” knowledge and “covering” the curriculum.
	Teachers use a variety of delivery modes to ensure mastery of the standards (e.g., extended time, additional support, etc.) rather than impart knowledge.

Students can explain different grouping options typically used in the class.

Students transition smoothly from one activity to another.
	Teachers can explain the specific purposes of how students are divided into work groups and can articulate the data that led to the flexible groups.  The delivery modes observed support the learning goals of the lesson and students’ needs. 

All students make progress toward meeting standards and apply new knowledge to real-world tasks.

	5.   Students are expected to meet the same standards and instruction is differentiated by content, process, and/or product.
	Content is present in the same way to all students regardless of readiness levels, learning styles, and/or student interests.  Teachers make a single plan for all learners.
	Teachers use summative assessments to determine students in need of support.  Teachers assign students to interventions outside of the regular classroom instructional time.
	Teachers use summative and formative assessments to systematically and purposefully plan for student differences.  Classroom instruction is tailored to student readiness levels, learning styles, and interests to ensure that students meet the same standards.

Students show mastery of standards in a variety of ways.  
	Teachers monitor student progress to revise content (how students are given access to the standards), process (how students learn and apply the standards) and product (how students demonstrate their understanding of the standards).  Teachers revise content, process, and product as necessary.

Although the content, process, and product may differ for students they can explain how their work meets standard(s).

	6.  Assessments are aligned to the GPS and used frequently to adjust instruction and provide students with feedback. 
	Assessment is typically summative in nature and used to assign grades.
	Teachers use summative assessments aligned to the standards.  These assessments are analyzed to identify students in need of additional instruction. 
	Teachers utilize formative assessments frequently which are directly aligned to the standards and lead to revision of instruction as well as specific feedback to students.  Examples include:  rubrics; conferencing; questioning; observations; written reflections (e.g. 3-2-1, KWL, ticket out the door, etc.); graphic representations of thinking; etc.

Summative assessments are utilized to identify students in need of additional instruction or interventions and to revise classroom instruction.
	Teachers collaborate regularly to develop common formative and summative assessments.  They use the results from the assessments to revise common assessments and instructional plans.

Students utilize summative and formative assessment results to set learning goals toward meeting standards.

	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	7.  Examples of student work are displayed for student use.  Benchmarks are provided to gauge progress over time.  Exemplars are provided to exemplify the standards.
	Teachers do not have a collection of benchmark (anchor papers) or exemplary student work.
	Teachers collect examples of local and national benchmark and exemplary student work.   

Teachers post examples of student work.

The benchmarks demonstrate progress toward meeting the standards.

The exemplary work shows expected levels of rigor as defined in the standards.  
	Teachers explain how the exemplary work meets standards and refer to it frequently during the sequence of instruction or instructional framework.

Teachers explain how a set of benchmark work displays progress over time toward the standards.  Teachers explicitly teach students how to compare their work to the benchmark work to identify next steps.

Students can explain how they use benchmark and exemplary student work to improve their own work.


	Teachers collect benchmark work and exemplars from their own class.

Students identify where their work falls in relation to the benchmarks. 

Students identify exemplars from their own collections of work and describe their work based on the standards.

Students can identity next steps toward meeting standards and revise accordingly.

	8.  Student performance tasks require students to show progress toward meeting the standard(s)/element(s).
	Students are not demonstrating progress towards standards in performance tasks.  Rather, they are passive selectors of correct answers.
	Teachers design performance tasks that require students to show evidence of the standards.
	Teachers collaboratively analyze common performance tasks to ensure rigor and revise tasks as needed.

Students can explain how performance tasks show evidence of the standards they are working on.
	Teachers ensure that performance tasks make connections to other content areas and real world situations.

Students apply their understanding of the standards to other content areas and real-world situations.


	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	9.  Students receive feedback through written or verbal commentary aligned with the standards that results in revision of work, if needed.
	Feedback is limited to evaluative judgments such as, “That is right,”  “That is incorrect,” “80%,” “Great job,” etc.
	Teachers provide feedback that extends evaluative judgments but does not connect to the standards.  For example, That is incorrect because you forgot to move the decimal point.
	Teacher feedback is directly aligned to the standards and provides students with specific strengths and next steps.  For example, You develop your character by using literary language when you said, “he had orange hair like wire…Good writers help the reader to feel satisfied when the story ends.  They do this by providing a sense of closure.  A next step for you as a writer would be to provide closure to your writing.

Students identify how their work meets standards based on teacher feedback.
	Teachers encourage students to revise their work as a result of feedback from teachers and peers.

Teachers expect students to use the language of the standards when describing their work, providing feedback to peers, and identifying next steps.

Students use the language of the standards as they discuss their work and explain teacher feedback.

Students identify their next steps based on teacher feedback.

Students can show a piece of student work and describe how it was revised to meet standards based on teacher feedback.

Students provide feedback to peers that is directly aligned to standards.

	10.  Student work reflects understanding of the Georgia Performance Standards.
	Teachers independently determine what students should know, understand, and be able to do with little or no relation to the Georgia Performance Standards.  

Student work does not represent student understanding of the standard(s).
	Teachers collaboratively identify what students should know, understand and be able to do relative to the Georgia Performance Standards and design instruction and assessments accordingly.
	Teachers collaboratively analyze student work based on the Georgia Performance Standards.  Based on collaborative analysis of student work, teachers revise instruction.

As a result of revised instruction, students revise their work to reflect their understanding of the standards.
	Teachers have collaboratively aligned assessments and instruction to the GPS.

Students analyze the quality of their own work and articulate why it meets, exceeds, or does not meet standards.  

Students identify their own next steps towards meeting standards.
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