	ASSESSMENT - The collecting and analyzing of student performance data to identify patterns of achievement and underachievement in order to design and implement appropriate instructional interventions.

	Assessment Standard 1:  A cohesive and comprehensive system is in place to ensure that all administrators and instructional personnel use assessment data to design and adjust instruction to maximize student achievement.

	A 1.1  Cohesive, Comprehensive System for Assessing Student Progress

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	A system for assessing student progress does not exist.


	Although no formal or complete system for assessment is in place, some teachers do use assessment data to monitor student achievement relative to GPS.
	A formal assessment system has been implemented with elements of collaboration between administrators and instructional personnel. However, greater evidence of shared analysis of data and related adjustment of the teaching - learning process would enhance overall and individual student achievement.
	A cohesive and comprehensive system for assessing student progress toward the standards is in place.  All administrators and instructional personnel collaborate to use assessment data to align and adjust instruction to maximize student achievement.




	A 1.2  Teacher Articulation of Standards and Assessments

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Teachers are not able to articulate standards and do not utilize assessments to measure student progress toward the standards.


	Some teachers demonstrate an understanding of the standards for which students are responsible and can adjust instruction to improve achievement. More extensive work in this area can improve overall and individual student performance.
	Most teachers can articulate required standards and utilize assessments to measure student progress toward the standards, including identifying learning gaps and problems.  
	All teachers can describe and explain the standards for which their students are responsible.  All teachers can also adjust instruction based upon assessment data to improve overall and individual student achievement and address all learning gaps and problems.


	A 1.3  Teacher Collaboration Regarding Desired Results and Assessments

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	There is little consistency among assessment practices with no evidence of teachers working together to determine desired results and design assessments.  


	There is some consistency among assessment practices among some teachers, but much more collaboration in this area would benefit student achievement and the school’s overall approach to assessment.
	Many teachers are consistent in how they collaborate to determine desired results and design assessment practices, but a more complete, balanced, and consistent approach to using a variety of assessment tools and tasks would be beneficial.
	All teachers work together to determine desired results and design assessment practices which are consistent, balanced, and authentic.  







	
A 1.4  Instruction Aligned to GPS and Adjusted to Meet Student Needs

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Instruction is not aligned to GPS or to emerging assessment data.
	Some instruction is aligned to GPS and emerging assessment data, but much more consistent and complete attention to this process is required.


	Instruction in many parts of the school is aligned to GPS and emerging assessment data, but some areas of the school would benefit from greater consistency and collaboration.


	All instruction is aligned to GPS and is continually adjusted to meet student needs based on recent, relevant formative data, including ongoing collaborative data analysis and review of student work products and performances.

	ELEMENTS 

Operational Descriptors for This Standard

a) Assessment system - A system for assessing student progress toward meeting the GPS is developed, communicated, and utilized. 
b) Assessment design - Teachers collaborate to design assessments aligned to the GPS.

c) Aligned assessment - Assessment and feedback are specific to the GPS and instruction. 

d) Student work - Student work reflects students’ achievement of GPS and related learning goals, including students’ demonstration of their ability to explain the purpose of what they are doing and why they are doing it.  



	Assessment – Standard 1

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments:       



	Assessment Standard 2:  A variety of effective and balanced assessment techniques is routinely and systematically implemented by all instructional personnel as part of a comprehensive school-based assessment and evaluation system.

	A 2.1  Diagnostic Assessment

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Little if any evidence is present of diagnostic assessment.
	Diagnostic assessment is administered sporadically in a limited number of classrooms and subject areas with little evidence of teachers’ use of diagnostic data to design and adjust instruction.


	Diagnostic assessment is used in many but not all classrooms and subject areas to determine students’ requisite background knowledge and skills and adjust instruction to accommodate students’ readiness levels.
	Diagnostic assessment is a systematic, regular component of the school’s overall assessment system, with regular diagnosis of students’ acquisition of requisite background knowledge and skills and related instructional interventions.

	A 2.2  Formative Assessment

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Little if any evidence is present of staff use of formative assessment from the beginning to end of instructional units.
	Some evidence is present in a limited number of classrooms of teachers’ use of formative assessment to monitor student progress over the course of instructional units. Much more attention to this form of assessment is required.


	Many teachers use some type of formative assessment to monitor student progress from the beginning to the end of units. However, attention to implementing a more school-wide focus on formative assessment would enhance overall student achievement and the monitoring of individual student progress. Many teachers use formative assessment evidence on a limited basis to provide feedback to students.
	All teachers use a variety of formative assessment tasks and tools to monitor student progress over the course of units and to adjust instruction to maximize student achievement relative to GPS. All teachers use formative assessment to provide effective and timely feedback to all students throughout the course of instructional units.


	A 2.3  Summative Assessment

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	Other than state-mandated standardized testing, no evidence is present of teacher use of summative assessment to evaluate student achievement of GPS.
	In addition to standardized test data, some teachers use summative assessments to evaluate student achievement of GPS. However, this is not a school-wide, systematic process and the summative assessments in use reflect a limited range of assessment types and designs.


	Many teachers use some form of summative assessments in addition to standardized tests to evaluate student achievement of GPS. However, a more consistent, systematic, and comprehensive school-wide use of this process would enhance the monitoring and evaluation of student achievement at the individual and aggregate levels.
	All teachers use a rich variety of summative assessment tasks to evaluate student achievement of GPS. These assessments complement the GPS testing system while enhancing student achievement by using a range of balanced assessment tasks and types. Collaboration on data analysis guides and informs grade-level and school-wide decision-making.

	A 2.4  Balanced Assessment

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	A very limited range of assessment tasks and tools is used by a majority of teachers, with a collective emphasis upon tests and quizzes with items such as true - false, fill in the blank, and multiple choice.
	Some teachers use a more balanced or complete range of assessment tasks and tools, including reflective assessments, prompts, and projects. However, a majority of teachers emphasize tests and quizzes as their primary diagnostic, formative, and assessment tools. 


	Many teachers have begun to use a range of diagnostic, formative, and summative assessment tasks to ensure balance in their approach to assessment. They include constructed-response test items, reflective assessments (e.g., logs, journals, think - pair - share), academic prompts, culminating performance tasks and projects, and portfolio assessment. However, a more regular, systematic approach to this process is necessary to expand student achievement results.
	All teachers use a comprehensive and balanced approach to diagnostic, formative, and summative assessment. They align desired results with appropriate assessment types. Assessment tasks (e.g., constructed-response test items, reflective assessments, academic prompts, and culminating performance tasks and projects) complement and enhance student achievement and reinforce students’ ability to self-monitor and self-evaluate.

	ELEMENTS 

Operational Descriptors for This Standard

a) Diagnostic assessment - A variety of assessment tasks and processes are used to determine students’ level of knowledge, skills, and understandings at the beginning of a course, grade level, unit, and/or lesson.

b) Formative assessment - Formal and informal assessment processes and tasks are used throughout a unit or course of study to monitor student progress, elicit evidence of learning gaps and strengths, and provide feedback to students so that they can adjust their learning process.

c) Summative assessment - Formal assessments are administered at key juncture points in a student’s education (e.g., at the conclusion of a unit, grading period, course of study) to evaluate the extent to which they have mastered required GPS and related learning goals.

d) Balanced assessment - A variety of effective assessments is utilized to monitor student progress and inform instructional practices. This balanced, comprehensive approach should comprise a photo album rather than a snapshot portrait of student achievement. Balanced assessments can include tests and quizzes (selected-response and constructed-response items); reflective assessments (journals, logs, peer response groups, interviews, conferences); academic prompts (with an articulated format, audience, topic, and purpose); and culminating performance tasks and projects. Students should be actively involved in self-monitoring and self-evaluating using rubrics and scoring keys. They should also include reflections and self-analyses that can be included in work folders and portfolio assessment processes. 

e) Feedback - Feedback involves information communicated between the teacher and learner based upon diagnostic, formative, and summative assessment data involving how students are performing relative to GPS. Effective feedback is timely, specific, and provided throughout the learning process. 


	Assessment – Standard 2

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments:       



	Assessment Standard 3:  Assessment and evaluation data are analyzed to plan for continuous improvement for each student, subgroup of students, and the school as a whole.

	A 3.1  Comprehensive Feedback-Adjustment Process

	 FORMCHECKBOX 
 Not Addressed
	 FORMCHECKBOX 
 Emergent
	 FORMCHECKBOX 
 Operational
	 FORMCHECKBOX 
 Fully Operational

	No formalized and systematic assessment process is in place to monitor and reinforce the continuous improvement of individual learners, subgroups of learners, and overall organizational productivity.
	Although standardized testing data is included as part of the school planning process, no comprehensive school-wide process is in place to monitor and adjust instruction to ensure the continuous improvement of individual learners, subgroups of learners, or overall organizational achievement of school-wide goals.


	A comprehensive continuous improvement process has been started at the school, with emphasis upon individual and sub-group achievement on standardized test results involving GPS. Greater emphasis should be placed upon social-relational and organizational goals as well as enhanced feedback-adjustment related to individual and student sub-group achievement of targeted improvement goals (e.g., conflict resolution, discipline, attendance, etc.).


	A comprehensive feedback-adjustment process is fully operational in all aspects of the school to ensure continuous improvement for the individual learner, subgroups of students, and the school as a learning community. Emphasis is placed upon monitoring and maximizing achievement in all major learning domains (i.e., the cognitive-intellectual-academic, the affect, the social-relational, and the physical). The school is especially effective in addressing the needs of all special populations, including Special Education, English Language Learners, ADHD, Gifted and Talented, etc.



	ELEMENTS 

Operational Descriptors for This Standard

a) Continuous improvement - The school develops and implements a systematic and comprehensive process to ensure the achievement of required standards by the individual student, subgroups, and overall learning organization. This approach includes ongoing use of a comprehensive feedback adjustment process of data gathering, data analysis, and adjustment of teaching - learning - assessment processes to reinforce continual progress. The focus of this improvement process can range from the specific (i.e., lesson) to growing levels of complexity and comprehensiveness (i.e.,  from unit to unit, grading period to grading period, subject area to subject area, and grade level to grade level). At the individual student level, the learner should have multiple opportunities to demonstrate learning. These opportunities should allow students to demonstrate improved performance.


	Assessment – Standard 3

Data Sources:
 FORMCHECKBOX 
  Data and Document  Review               FORMCHECKBOX 
  Survey(s)                    

 FORMCHECKBOX 
  Classroom Observations                      FORMCHECKBOX 
  Interview(s)                       FORMCHECKBOX 
  Other       
Comments:       



